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Special Needs Policy  
The provision for the special educational needs of the children in Earlview Primary School will be in 

line with the requirements of the Code of Practice on the Identification and Assessment of Special 

Educational Needs (Education (Northern Ireland) Order 1996) and the application of these 

requirements to Earlview Primary School and its aims as outlined in this policy. 

 

Mission Statement 

Central to the ethos of Earlview Primary School is the determination to provide an environment and an 

experience in which learning and the growth of expertise can take place, within a supportive, 

stimulating, happy and co-operative community. Respecting each child’s unique personality, 

experiences, interests, strengths and weaknesses, we aim to maximise the development of our children 

and to work towards realising their individual potential. To this end, teachers will monitor children’s 

progress and provide appropriate experiences and tasks to stimulate, challenge and reinforce learning. 

In doing so, teachers will identify both, children of exceptional ability and children who display 

significantly greater difficulties in learning than their peers. The provision for the special educational 

needs of these children will be in line with the Code of Practice on the Identification and Assessment 

of Special Educational Needs (Education (NI) Order 1996) and the application of these requirements 

to Earlview Primary School and its aims are as outlined in this Policy. 

Definition of Special Educational Needs 

Children with special educational needs may include those with learning difficulties, emotional and 

behavioural problems, medical conditions, speech and language difficulties, visual and aural 

impairments and physical disabilities. In this context a learning difficulty is apparent when a child has 

significantly greater difficulty in learning than the majority of children of the same age, or when a 

child’s disability limits or denies the child’s use of educational facilities. It is anticipated that about 

40% of children will be considered to have special educational needs. More often these needs will 

become apparent as a child progresses through the school. Whenever possible, provision for these 

children will be made by class teachers to ensure that those with special educational needs have 

access to the whole curriculum. Where learning difficulties are most serious additional teaching 

support could be provided. Generally, priority support will be provided in Literacy and Numeracy. 

Aims of SEN provision in Earlview Primary School  

In providing for children with special educational needs, a number of whole school aims will be 

addressed. These will be to:  

 Raise and maintain the self esteem of children, valued as individuals within the family of the 

school  

 Provide appropriate, stimulating experiences to challenge and support learning in line with the 

Northern Ireland Curriculum  

 Prepare children for known and unknown situations by developing a range of general skills, 

including bodily and manual skills, social skills, communication, expression, numeracy, 

observation, classification, research and investigation, recording, reasoning and the ability to 

evaluate evidence and opinion  

 Encourage good manners, kindness and respect towards other people and a tolerance of their 

cultures and beliefs  

 Nurture the innate curiosity of children, their sensitivity, creativity and sense of fun  

 Develop in children a sense of responsibility for their own learning and behaviour  
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 Promote close and supportive links between the home, school, external agencies and 

community.  

 To provide a broad, balanced relevant and differentiated education as a right for all. 

 

 To identify children with special educational needs as early as possible through a variety of 

means and in consultation with appropriate personnel. 

 

 To develop a system for recording continued assessment so that each pupil’s performance can 

be monitored. 

 

 To promote the integration of all pupils with SEN as far as is reasonably practical into the 

life and work of the school. 

 

 To encourage the use of teaching strategies which are responsive to different learning styles 

and which ensure effective learning. 

 

 To create a caring and supportive environment in which pupils can contribute to the planned 

provision in relation to their learning needs. 

 

 To develop and utilise all available resources in support of pupils with special needs. 

 

Code of Practice on the Identification and Assessment of 

Special Educational Needs - The Five Stage Approach 

In the Code of Practice relating to special educational needs, the procedure for assessment, planning 

and provision is set out in five stages. While individual children’s needs vary greatly and the provision 

may range from temporary and minor to permanent and major, it is hoped that many children will have 

their needs addressed in the short term. All forms used are the ones currently used and suggested by 

the EA. These can change and the SENCo must ensure the correct form is completed. 

Stage 1  

 The class teacher informs the Special Educational Needs Co-ordinator (SENCo) about 

concerns.  

 The SENCo adds the child’s name to the Learning Support Register.  

 The class teacher gathers information and monitors the child. 

 Parents are consulted and informed by the class teacher.  

 A review may see child’s name removed from register, remain at Stage 1 or move on to  

 Stage 2.  

Stage 2  

 Initial concerns may indicate need for Stage 2 support or it may be as a follow on from a 

Stage 1 review.  

 The class teacher liaises with SENCo to prioritise provision.  

 The SENCo provides advice and support as available.  

 The class teacher draws up an Education Plan and informs parents.  

 A review may see child revert to Stage 1, remain at Stage 2 or move on to Stage 3.  
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Stage 3  

 Where a child’s learning difficulties persist, the school seeks the advice and help of outside 

agencies in assessment and provision.  

 The class teacher and support services draw up an Education Plan.  

 Parents are kept informed and consulted by the SENCo / class teacher  

 A review may see child revert to Stage 2 or 1, remain at Stage 3 or the Principal may request 

statutory assessment if child fails to make progress.  

Stage 4  

 A request for statutory assessment is made to the EA’s Special Educational Branch.  

 Evidence will be submitted relating to the assessment and provision in stages 1, 2 and 3 and at 

review meetings.  

 The Special Educational Branch carries out an assessment in liaison with parents and then 

with the school (the Principal/SENCo and class teacher) and other agencies.  

 The school continues to be responsible during this process.  

Stage 5 

 

A statement is written by EA containing:  

 Details of the child  

 An outline of special educational needs (including abilities and difficulties)  

 Educational and development objectives (timescale, provision required, arrangements for 

setting of short term targets etc.)  

 Details of non-educational needs  

 Details of provision to address non-educational needs.  

 

Identification of Special Educational Needs in Earlview 

Primary School 
Formal testing will take place each May and will be used to screen and assess all the children. A 

baseline assessment in Literacy and Numeracy is also carried out in September for P1 children.  This 

takes the form of a teacher checklist and Language Link computer based assessment. Relevant testing 

will also be carried out during the year, when necessary. In identifying children with special 

educational needs, information will also be gathered from various sources and these may include:  

 Responses to general class work and homework  

 Class tests, exams etc.  

 Overview of reports and comments from previous years  

 Observation of class behaviour – informally or using a checklist  

 Talking to parents about health, routines, perceptions of the child etc.  

 Standardised tests such as CAT4, PIE and PIM, NRIT, Phonic knowledge, First 100 words….. 
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 Computer based assessment results 

 Outside agency reports. We can refer children in P1-4 to the Multi-Agency Support Team 

(MAST) who will assess them and offer help as required. 

Teachers who have concerns about a child’s learning or who identify a child as having special 

educational needs will inform the Special Educational Needs Co-ordinator (SENCo) of their concerns 

as early as possible. At stage one observation will be completed and the SENCo will add the child’s 

name to the Learning Support Register at the appropriate Stage. The class teacher will notify the 

parents. The Education plan will outline specific short-term targets and the planned action to address 

these. A copy of the plan will be given to the SENCo and kept in the file in the office.  

 

Individual Education Plans: 
In Earlview, children with learning difficulties and who are at stage 2 or above may be withdrawn from 

class in groups to work with the special needs teacher, if funding allows an SEN teacher to be 

employed. Groups are determined by ability and age. Where necessary, a child may work with the 

special needs teacher on a one-to-one basis. A Literacy Support Assistant may also withdraw groups. 

IEPs are written and reviewed in February and June. In P1, the first IEP can be written in October. In 

the Nursery Unit, IEPs are written every six weeks. 

 

Planning and Review of Special Educational Needs in Earlview 

Primary School 
The on-going task of providing learning experiences for a class involves monitoring the achievements, 

abilities and difficulties of each child. Teachers will employ both formal and informal methods of 

evaluating individuals to ensure suitable differentiation of provision. In order to give children time to 

become established in school they will not normally receive special needs provision before Christmas in 

Primary One, unless previously identified as having special needs pre-school. However, all children will 

be monitored and concerns registered. 

At Stage 1 If a child is having specific difficulty with the curriculum, then the class teacher in 

consultation with the SENCo will monitor the child’s progress in class and progress will be reviewed 

regularly. Where concerns persist the SENCo will consider placing the child at a different stage and, 

subject to the availability of resources, additional help. If there are a significant number of children 

requiring additional help, it may be necessary to apply selection criteria. This will normally be done 

during September, drawing on the previous class teacher’s experience of the child and the result of 

tests. 

At Stage 2 According to the hours available and the nature of the individuals’ needs, the SENCo and 

SEN teacher or Literacy Support Assistant (if funding allows) will draw up a timetable for the support 

of teachers in class or for withdrawal of pairs and small groups of children with similar difficulties 

and ages. The classroom teacher will complete an Education plan for each child. A copy will be filed by 

the SENCo for reference and a copy kept by the class teacher. 

At Stage 3 It is our intention that difficulties experienced by children will be addressed and many 

children who once had special educational needs will be removed from the register, but it is possible 

that a number of children will require continuing and/or additional action. After consultation of 

principal, parents, class teacher, SENCo and any other relevant party, any children with persistent 

learning difficulties will be referred to the Psychology Department of EA for additional advice and/or 

to MASTS for children P1-4. 
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Addressing Individual Requirements 

In attempting to meet the needs of individual children, a range of teaching strategies and classroom 

management styles may be required. These will be noted in the action plans or group education 

programmes and their effectiveness considered at times of review. In general, teachers will ensure 

that:  

 Activities are provided to encourage children to work at their own levels in groups or as 

individuals – neither so difficult as to frustrate or so easy as to bore; skills and knowledge will 

be introduced in small amounts and in a logical order; concepts will be established slowly 

through the varied revisiting and practice of knowledge and skills.  

 Sensitivity will be shown towards children whose limitation in talking and listening, reading, 

writing and number work influence their learning in other areas of the curriculum; appropriate 

help will be given to overcome such weaknesses.  

 Tasks will be as stimulating as possible and a variety of resources will be used including white 

boards, magnetic letters, I.C.T. and sand trays to provide for different learning styles and to 

motivate.  

 Children with specific hearing or sights problems will be carefully positioned in the room.  

 Whenever possible, children will be made aware of expectations in terms of time, behaviour, 

work etc. and be encouraged to share the responsibility for their progress.  

 Whenever possible progress will be celebrated/rewarded; one to one tuition will be given 

when possible.  

 Children with behavioural problems will be carefully positioned in the room to enable all 

members of the class to progress; if this requires isolation, it will be short term and with the 

clear goal of integration as reward for acceptable behaviour.  

 Children with behavioural problems, including disciplinary and motivational, may be given a 

daily progress chart tailored to their difficulties and providing opportunities to record 

progress, to offer praise and to inform parents.  

 Teaching and learning strategies should allow access to the whole curriculum for each child.  

Use a range of teaching strategies and classroom management styles to take account of the 

differing abilities, interests and experiences of pupils. 

 

 Try to involve the child in decisions affecting their own learning so that they have greater 

personal responsibility for their own progress. 

 

 Provide positive feedback - celebrate the achievements of low achievers. 

 

 Check that oral communication is sufficiently slow, calm and clear for the child to follow, 

remember and understand 

  

 Classroom environment should be stimulating and attractive, involving, as appropriate, the 

display of pupils’ work. 

 

 If education plans are necessary, they should build on the curriculum the child is following 

alongside other pupils and makes use of other readily available materials.  These plans should 

set clear, realistic targets which could be reached in a set time and indicate the special 

educational provision required to address pupil needs. 
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Monitoring and Evaluating Special Educational Needs Provision  

 The SENCo, SEN teacher and Literacy Support assistant (when funding allows) will be in 

regular informal liaison with class teachers as necessary. Teachers will use observational 

assessment sheets, when appropriate, to make informal notes on the children in their class 

who are on the Learning Support Register. Action/education plans and reviews will be kept up-

to-date by the class teacher and copies sent to the Office.  

 Informal meetings for staff will be held during each term to monitor SEN provision and 

discuss issues arising.  

 Parent interviews will be held for parents with children on the Learning Support Register.  

These meetings will be longer due to the IEP. 

 The Senior Management team and Board of Governors will be kept informed of the SEN 

provision on a regular basis.  

 Liaison with outside agencies will be maintained.  

Record Keeping  

 All Individual Education Plans will be kept by the teacher and in the Office.  

 A register, known as the Learning Support Register, will be kept detailing, in year group 

order, those children who have special educational needs and their stage of progression of 

the Code. Teachers will keep the originals of action plans and/or education plans and reviews 

and send a copy of each to the office for reference. This register will be kept on SIMS and 

also in the Central Resource Library / Teachers / SEN 

 Class teachers will keep records of their own testing through informal assessments, exams, 

standardised or diagnostic tests. These results will be kept on SIMS and in the office. 

 All letters, referrals, reports and correspondence will be kept in the office, with a copy being 

kept by the class teacher.  

Organisation and Management  

Depending on priorities and the time available, the SEN teacher or Literacy Support Assistant (where 

funding allows) and also class  teachers may work to support individuals or groups of children within 

their own classes or may withdraw individuals or small groups to concentrate on particular difficulties. 

Classroom Assistants can also work with groups of children. SEN Classroom Assistants can work with 

their statemented child and on occasions, can help other children who have similar needs. 

Resources and Additional Support 

A variety of resource material including ICT packages will be used to supplement the differentiated 

class work provided by the teacher. For example:  

 Magnetic boards and letters  

 White boards and markers  

 Writing books with practice pages  

 Reading schemes  

 Interactive whiteboards, Ipads and computers 

 Jolly phonics 

 Cornerstones 
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 Read, Write, Spell 

 Branded Reading Scheme 

Reading Partners 

A scheme known as Reading Partners is offered to children, within P3, who have been identified by the 

class teacher as experiencing or having potential reading difficulties. The programme lasts 10 weeks 

and the child has an individual 30-minute lesson three times a week with a trained Classroom 

Assistant. Regular attendance by the child and full support from his/her parents is a vital element of 

the programme. The children’s reading age is tested before and after the Programme. 

Business in the Community in NI 

We have been linked with their “Time to read scheme” and welcome members of the community into 

school on a weekly basis when they each hear two KS2 children read and provide extra books for 

them. This will continue when offered to Earlview. 

English as an Additional Language 

An EAL teacher will provide support for children for whom English is a second or additional language, 

following an assessment. The language development approach is one of ‘scaffolding’ of language and of 

learning. Listening, speaking, reading and writing are all monitored. Support is provided for an average 

of 2/3 years and is given to parents, as well as teachers, where this is helpful or appropriate. All 

children having EAL will be included on the Learning Support Register. After 18 months, children can 

be referred to MASTS, if they are still in Foundation Stage or Key Stage one. 

Gifted and Talented 

At Earlview Primary School we are committed to an ethos of high expectation for all and we aim to 

develop the full potential of each child. As with other special needs, we will identify individual 

strengths as well as weaknesses through ongoing observation, testing, professional judgment, collation 

of evidence and discussion with parents and child. We will aim to provide quality learning experiences 

for our abler pupils which encourage them to develop as confident, independent thinkers and learners. 

The main provider of opportunities for able pupils will be the class teacher through differentiation of 

task or outcome. Opportunities to challenge the abler pupil will also be provided through additional 

extension activities in a variety of curricular areas. 

The Role of the Coordinator (SENCo) 

It will be the duty of the SENCo to ensure that the policy relating to Special Educational Needs is 

adhered to within Earlview Primary School and in particular, the principles of prompt assessment and 

appropriate provision. The SENCo will inform staff of any changes to requirements and advice which 

may be of benefit to their teaching and their children’s learning. The policy and procedures will be 

monitored and evaluated regularly, including informally once per year. Issues of concern to teachers 

will be used as the focus of staff development. 

The SEN Co-ordinator will be responsible for: - 
 

 The day to day operation of the school’s Special Educational Needs Policy and coordinating 

our response to special needs so that legal requirements are met. 

 Maintaining a Learning Support Register, with records on pupils with special educational needs 

 Monitoring progress and administration of appropriate tests. 

 Responding to requests for advice from other teachers (assisting to match appropriate 

resources to learning requirements). 

 Liaison with parents of children with special educational needs. 

 Establishing the SEN in-service training requirements of the staff and contributing as 

appropriate to their training. 
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 Liaison with external agencies 

 Reporting to the Board of Governors through the Principal 

 Disseminating to colleagues recent research and knowledge 

 Advising colleagues on methods of dealing with learning difficulties 

 Informing colleagues on the range of materials and approaches available 

 

 

Role of the Board of Governors: - 
 To determine and keep under review the SEN policy of the school 

 To publish information about the school’s SEN policy, including admission and 

 funding arrangements e.g. in the school prospectus 

 To report annually to parents on SEN provision available within the school and the 

 steps taken to implement the SEN policy 

 To have regard to the school’s SEN policy in carrying out its functions 

 

Role of the principal: - 
 To manage SEN provision in the school 

 To keep the Board of Governors fully informed 

 To work closely with the SENCO 

 To liaise with outside agencies and parents where necessary 

 

Role of the Class Teacher: - 
 To retain the overall responsibility for pupils in his/her class with special needs. 

 To work in conjunction with the SENCo to identify learning difficulties 

 To write, maintain, implement and review appropriate individual education plans in 

 conjunction with the SENCO 

 To ensure that work within the curriculum is appropriately differentiated 

 To participate and contribute in the writing and review of pupils’ IEPs at stages 2, 3, 

 4 and 5 

 To maintain close contact with parents to ensure maximum provision 

 To be aware of the staged approach as outlined in the Code of Practice. 

 To develop and maintain an inclusive classroom 

 

Role of the Learning Support staff 

 The role is agreed on an individual basis with the SENCo, Principal and class teacher. 

Role of the Pupil 

 Depending on age and functioning level, the child should be encouraged to set targets and be 

involved in the self reviewing process. 
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Role of the SEN Teacher (As finances allow) 

Manage, train, co-ordinate and prepare work for the Classroom Assistants who are working with SEN 

children 

Take children for SEN help 

Write IEPs in conjunction with the class teacher 

Test children as required 

Organise timetabling as required 

 

Partnership with Parents  

 At all stages of the Code of Practice parents will be kept informed and encouraged to be 

actively involved in their child’s learning.  

 Parents will be notified when their child’s name is added to the Learning Support Register and 

thereafter kept informed of their child’s progress and any movement to a different stage on 

the register will also be notified.  

 The class teacher and SENCo will inform the parents about the concerns, targets and action 

taken, and discuss ways in which they might co-operate in partnership for the child’s benefit.  

 Parents will be encouraged to contact the school at any time to clarify or follow-up any SEN 

queries.  

 Parents will have the opportunity to speak with teachers at parent interviews regarding their 

child’s progress and may be invited to additional interviews to discuss specific SEN issues.  

 Workshops will be held to guide parents as they support their child’s learning and to develop a 

partnership with school, such as Jolly Phonics class in school. 

 

Evaluation of Policy and Practice 
The special educational needs policy will be reviewed regularly, but may also be done on the decision of 

the principal, management team or at the request of members of the teaching staff. 

 

This review will assess the effectiveness of the school’s procedures in the key areas of: 

 identification 

 assessment 

 provision 

 monitoring and record keeping 

 the use of external support 

 


